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The Estonian Association of Teachers of English was founded on 23 November 1991, thus, it turned thirty last
autumn. It was the intention of the current EATE Committee to arrange a reception in honour of the former
chairpersons of EATE and the most active members and presenters, but the corona situation in the country
prevented it. Therefore, we had to postpone the event until 29 April 2022 when we arranged a modest party
at the Werner Café in Tartu.
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INSTRUCTIONAL STRATEGIES FOR RESPONDING TO TEXT:
WHO GETS TO DECIDE?
William Bintz

College of Education, Health and Human Services,
Kent State University, Kent, Ohio, USA

A story is an exploration by the reader, not a set of responses to someone
else’s questions in right/wrong format (Rosen 2017: 229).
Before the pandemic, I traveled to Helsinki, Finland, to present a scholarly
paper at a professional conference. There, I was fortunate to meet and talk
with classroom teachers, teacher educators, and educational researchers
from around the world. I was particularly interested in learning about the
country and people of Finland for two reasons. I was a visitor to their
country and wanted to learn about their culture, traditions, customs, languages, historic sites, etc. As a teacher educator in literacy education, I also
wanted to learn about education in Finland, particularly literacy practices,
given the fact that Finland has been, and continues to be, ranked one of
the highest countries in the world in literacy rate (Miller 2006).
The purpose of this article is to share lessons learned about the Finnish
education system on this trip and describe how I implemented these
lessons in my literacy courses. I begin by describing important literacy lessons learned about the
Finnish education system, followed by a description of an undergraduate literacy course I teach at
my university. Next, I share a variety of instructional strategies I used to put these literacy lessons
into action in my classroom and include samples of student work for each strategy. I end with a final
thought and a list of other instructional strategies that teachers and teacher educators can use to
promote and support literacy growth and development.
Lessons Learned
I learned many literacy lessons about the Finnish education system on this trip. One lesson was that
in 2012 Finland made an important decision, namely, “to devolve increasing levels of authority and
responsibility for education from the Ministry of Education to municipalities and schools” (Tucker,
2011). As a teacher and teacher educator, I believe this decision is important because it acknowledges
and supports the idea that schools, particularly teachers, should make the most important decisions
about learners and learning.

1. EATE Chair Erika Puusemp (left) handing out letters of gratitude. Evi Saluveer (right) has
received hers already
2. EATE honorary member, Associate Professor Emeritus Nora Toots, former EATE Chairs
Ülle Kurm, Carmen Ruus and Juta Hennoste
3. Evi Saluveer and Kristi Vahenurm
4. Nora Toots speaking with enviable energy
5. Ilmar Anvelt conducting a quiz on EATE history. Leena Punga with cake
6. Evi Saluveer, Merit Harju, Kristi Vahenurm, former EATE Chair Mare Jõul
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Figure 1. Facebook Page

I also learned that students decide how they wish to respond to text. After reading, students consider a
variety of ways to demonstrate their comprehension and then select one they think is most engaging
and appropriate. For example, students can create a storyboard, a digi-story (short 2-minute films that
allow them to use the camera on their smartphone, or any digital camera, and video stories (students
watch an assigned video and respond by creating their own video, a TED talk, a blog, a tableau, a
photo album, a scrapbook, a comic strip, artwork, or any combination of these. At the same time,
students can select more traditional forms of response, too. The belief is that inviting students to
explore and implement self-selected ways to respond to text is the key to joy and concentration (The
Joy of Reading Handbook, 2015). These lessons inspired me to develop and implement different ways
my university students could respond to text.
Literacy Course
I teach a literacy course titled Reading and Writing in Middle Childhood. The purpose of this course
is to help students understand literacy learning in middle childhood (ages 8-14) with emphasis on
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the development of reading and writing processes, strategies for responding to text, using literacy in
electronic environments, and teaching children who struggle as readers. Recently, I focused on one
goal of this course, namely, strategies for responding to text.
I developed a course requirement titled Responding to Text Project. It stated: “Students will complete
and submit a Responding to Text Project. This project involves the selection and use of an innovative
reading and writing strategy that appeals to you now, but you can later use in your own classroom.
This project is based on students self-selecting from an extensive list of innovative reading and writing
strategies which will be distributed and discussed in class. Each strategy involves students responding
to one award-winning piece of literature suitable for students in grades 5–8.”
Instructional Strategies and Samples of Student Work
In this section I share several of these strategies, rationales, and samples of student work that resulted
from them.
Strategy 1: Create a Facebook Page for an Author, Illustrator, or Character
Rationale: Technology is ubiquitous in the lives of my students. Virtually all my students use technology certainly on a daily, and seemingly on almost a minute-by-minute basis. It is important to them
and relevant to their lives. Therefore, I wanted to invite them to use technology as an innovative way
to respond to a text. Here is a summary.
Increasing numbers of people around the world create personal pages on Facebook. Based on your
reading, create a Facebook page for an author, character, or illustrator. The page can introduce this
person through the voice, actions, and behaviors of this author, illustrator, or character. In creating
this Facebook page, ask: What would the page look like? What would readers learn about the author,
illustrator, or character from this page? Afterwards, students write a 1–2-page reflection on the whole
experience.
Figure 1 illustrates the first page of a Facebook Profile created by one student on a fictional character
named Sophia Brighten. This fictional character is based on Eve Bunting, an internationally recognized
and award-winning picture book author. The profile consists of different pages including an autobiography, a list of her award-winning picture books, a post on tips for aspiring writers, an award album,
and a nonfiction book album.
Strategy 2: Characters Come to Life
Rationale: It is an art for any author or illustrator to make characters come to life in language or pictures. And yet, many of my
students report that they comprehend text more when characters
come to life for them. This strategy invites students to do just that.
Students create a life-size portrait of a favorite or important character
from a text they read. The portrait can include a piece of writing
that describes the character. It can also include information about
events, traits, or conflicts in the text that involve that character.
Students can hang their portraits in a class gallery and write a 1–2page reflection on the whole experience describing their thinking
about this character.
Figure 2 illustrates a life-size portrait of one student’s visual interpretation of Pippi Longstocking (Lindgren 1999), a young girl with
red pigtails who has her own unique view of the world and her
own special way of doing everything, even going to school.

Figure 2.
Characters Come to Life
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Strategy 3: Most Wanted!
Rationale: Historically, many famous literary characters have wreaked
havoc or committed misdeeds in a story. Some are brought to justice,
others continue to be on the run, evading justice at every turn. These
characters need to face justice.
After selecting and reading a book, students can create a large “Most
Wanted!” poster for one character in a text. Among other things,
students can include: a drawing of the character, a physical description of the character; the character’s misdeeds, the reward offered
for the capture and prosecution of the character, and other important
and relevant information about the character. Students can hang
their poster in a class gallery and write a 1–2-page reflection on
the whole experience.
Figure 3.

Figure 3 illustrates a Most Wanted poster for one of the main characters
Most Wanted Poster
in The Polar Express (Van Allsburg 2015), followed by a description
of the wanted criminal. This picturebook tells the story of a young boy who is invited to board a
magical train to the North Pole. There, he will make his Christmas wish.
Most Wanted Poster Description
Character
The Polar Express
Written and illustrated by Chris Van Allsburg
Most Wanted!
Young boy from Polar Express
Physical Characteristics:
Brown hair
Blue/Green eyes
Blue robe
Yellow long sleeve pajamas
Hole in pocket of pajamas
Misdeeds:
Getting on Polar Express and leaving the house in the middle of the night without parent’s
permission
Listening to friend’s claims that Santa Claus does not exist
Losing the first gift of Christmas, a silver bell from Santa’s sleigh he was given
Reward:
$1,500
Must be safely returned to parents to receive reward
About Character:
Has one younger sister
Now believes in Santa Claus
Most likely with friends
Possible location is the North Pole
May be on a train called The Polar Express
May be with conductor who is an older male with glasses
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Strategy 4: Create a Board Game
Rationale: Most students enjoy playing board games. Candyland, Monopoly, and Scrabble are examples of board games enjoyed by children and adults around the world. This strategy invites students
to create their own board game.
After selecting and reading a text, students can create a board game based on events, characters, and
settings in the text. Afterwards, students can play the game with other class members so that everyone
can learn what happened in the text. Among other things, students can create a game board, a rule
sheet, write a set of clear directions, identify major events and important characters in the text, etc.
Students will also write a 1–2-page reflection on the whole experience.
Figure 4 illustrates the game board based on the book We Don’t Eat Our Classmates (Higgins 2018),
including instructions for playing the game. It tells the humorous story of Penelope Rex, a young
dinosaur who loves her school and classmates. Penelope can’t make human friends because she finds
them so delicious! One day, however, she gets a taste of her own medicine.

Figure 4. Game Board

We Can’t Eat Our Classmates Game
(2-6 Players)
Game Pieces: 1 dice, 6 game pieces, 1 board game
Object of the game: Be the first player to cross the finish line
Directions:
Players put pieces at the START position.
Whatever number players roll, they place their object on that square.
If the player lands on the square “Penelope had a talk with her dad. Take the path. Move on the
path on your turn when you land on that space.
If you land on a square that says, “move back ________ spaces.” Move back how many ever
spaces the square says on your turn when you land on that square.
To win the game, players need to roll as many spaces they have left.
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Strategy 5: Model Making and Mapping
Rationale: Historically, people of all ages have made models and maps to enjoy, invent, and inform.
The process can also be used to respond to a text. After reading a text, students can make models
of objects that symbolize what they felt was important in the text. On separate cards, students can
explain what the object is and why it was important in the text. Students will also write a 1–2-page
reflection on the whole experience.
Figure 5 illustrates a collection of models, maps, and brochures based on the picture book, Grandfather’s Journey (Say 2008). It is a breathtaking autobiography of the author’s love for two countries
– his native Japan and the United States, his home by family immigration – and his personal and
constant desire to be in both countries, a universal desire felt by many immigrants to other countries.
Individually and collectively, the models, maps, and brochures illustrate the arduous journey experienced by the author and his family when they immigrated to the United States.

Figure 5. Model Making and Mapping

Strategy 6: Create a Front Page of a Newspaper
Rationale: Newspapers are a popular form of communication. People around the world read newspapers
for enjoyment and information. This strategy invites students to create a front page of a newspaper.
On a large piece of paper (flipchart paper works well), students can create a detailed and colorful
front page of a newspaper describing important events, settings, and characters in a text. In addition, the front page can include, among other things, weather reports, an editorial, editorial cartoon,
advertisements, etc. The title of the newspaper should be appropriate to the book. Students will also
write a 1–2-page reflection on the whole experience.
Figure 6 illustrates a front page of a newspaper based on the book Bridge to Terabithia (Paterson,
2017). The book tells the story of Jess who wants to be the fastest runner at school, but is beaten
by Leslie, a girl in the first race of the fifth-grade year. Nevertheless, they become friends and create
Terabithia, a secret magical kingdom in the woods. Unfortunately, Laura meets tragedy, but Jess uses
his friendship to give back to the world.
The front page includes a short biography with a picture of the author, and a variety of informative
columns that include identities and descriptions of the characters, setting, awards won by the book,
and a short paragraph about attempts to ban the book.
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Figure 6. Create Front Page of a Newspaper

Figure 7 illustrates a front page of a
newspaper based on the award-winning
picture book Smoky Night (Bunting 1999).
This book tells the story of a young boy
and his mother who witness the politically and emotionally charged Los Angeles riots from the safety of shelter after
they are forced to leave their apartment.
The front page includes the name of the
newspaper, a sub-title identifying the
setting and time of the story, a short
weather report at the time of the riots,
a section on the problem of looters creating additional chaos, an extended report
on L.A. lawlessness, the major problem
(apartment fire), firefighter response, all
accompanied with actual photographs
and colorful pictures of the event.
Strategy 7: Create a Collage
Rationale: People of all ages enjoy making collages – pictures made by sticking
other pictures onto a surface. This strategy invites students to create a collage
in response to a text. After selecting
and reading, students create a collage
that represents their understandings of
and responses to the text. Students can
also create a small booklet that includes
a description of what a collage is, how
it is made, and how each item on the
collage relates to a story. Students will
also write a 1–2-page reflection on the
whole experience.

Figure 7. Create Front Page of a Newspaper

Figure 8 illustrates a collage based on the famous book Fahrenheit 451 (Bradbury 2012). It tells the
story of a fireman whose job is to destroy books. He sees his job as routine. However, one day he
meets a person who introduces him to a past where people did not live in fear. Rather, they lived
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in a world of ideas found in the very books he burns. The colorful collage is replete with important
words, symbols, and ideas, including the title, author name, quotes from the text, different size text,
relevant pictures, and images (matches), and a powerful image of a burnt page from a book.

Figure 8. Create a Collage

Final Thought
The purpose of this article was to share lessons learned about the Finnish education system, especially
the lesson about students being invited to select the way they want to respond to a text. This lesson
is not unique to Finland. Many countries put this lesson into practice. Here, I focused on instructional
strategies teachers can offer students to respond to text. The most important lesson, however, is that
the most important decisions about curriculum, teaching, and learning should be made by those closest to the learner (Short & Burke 1991). I hope this article will start some new conversations about
how student choice and self-selection is not unique but commonplace in education systems around
the world.
Appendix A. Additional Instructional Strategies
1. Planning a Party
• Design an invitation to the party which would appeal to all of the characters in a text.
• Imagine that you are five of the characters in the book and tell what each would wear to the
party and why.
• Tell what food you would serve and why.
• Tell what games and other entertainment you will provide and why your choices are appropriate;
• Tell how three of the characters will act at the party.
• What kind of party is this? (birthday, housewarming, anniversary, etc.).
2. Planner Checklist
• Choose a theme for the event.
• Choose seven authors to invite as speakers for the banquet. One of these seven authors will be
the keynote speaker.
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•
•
•
•

Choose a facility to host the event.
Determine the price per person based on cost of facility, menu, decorations, etc.
Plan the menu.
Create a program for the event. Include an explanation of why each author was chosen as a
speaker for this event.
• Students will also write a 1-2-page reflection on the whole experience.
3. Thumbs Up, Thumbs Down!
Two students pair up and read the same book. Afterwards, each writes up a book review, but in the
style of a movie review. At the end of the reviews, each student concludes by awarding a thumbs
up or thumbs down on the book (or an alternative might be to award the book a specific number
of thumbs, either up or down). As a culminating event, students use their reviews to plan a lively
segment on a movie review television show, like Ebert and Roeper, about the book, and videotape it
for the class to see.
4. Sell It!
A student pretends to be a publicist for the book that’s just been read. The student writes and then
delivers a 5-minute speech that will persuade other students that they should read the book. In
conjunction with the speech, students should include and use other materials (props, visuals, etc.) to
advertise and promote the book.
5. Interview a Character
This alternative book review involves two parts: 1) Each student composes 10 questions to ask a main
character in a book just completed. The student also writes the character’s response to each question.
The questions and answers should provide information that shows the student read the book without
giving away the most significant details, and 2) Each student composes 10 questions that s/he feels a
main character would like to ask the reader (or the author, another character, etc.), and that person’s
responses. The questions and answers should show that the student comprehended the book for
meaning and insight, not just recall.
6. Vocabulary Packs
Each student lists 5 different story elements (setting, characters, plot, conflict, mood, climax, etc.).
Next, students develop a vocabulary pack on a book just read. This pack consists of 10 important
words for each element. Words do not have to appear in the story to support inferential thinking, it
is suggested that most of the words do not. Students write each word on one side of a 3 X 5 card.
On the other side, students define the word and explain how and why it is important to the story.
Students can use their pack of words to support conversation about the book in literature circles.
7. Book Report Container
After choosing and reading a book, each student selects a book report container. The container can be
a can, a manila envelope, a plastic bag, or anything else that might be appropriate for or particularly
suited to the book. Students decorate their containers to convey some of the major details, literary
elements (setting, characters, conflicts, climax, resolution, foreshadowing, personification, flashbacks,
etc.), or themes found in the book. When containers are completed, students work on the contents
of their containers. Among other things, they include:
Important Questions: On 3X5 cards students write a pack of 10 (or more) questions (1 question per
card). Five of these questions will require recall of important information in the book and 5 will
require inferential thinking about the book. On the other side of each card students will write their
responses to each question;
Vocabulary: On 3 X 5 cards students write a pack of 10 (or more) vocabulary words (1 word per card).
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Five of these words might already be familiar but nevertheless are important words to know in the
story and the other 5 are words that are important but unfamiliar words. On the other side of each
card, students will write the definition of each word and write why they are important to the story;
Items or Artifacts: Students include 5 (or more) items that have a connection to important concepts
in the story.
8. Graffiti Board
After selecting and reading a book, students make a creative and colorful graffiti board to display
in class. The graffiti board should be multi-modal (language, art, symbols, etc.) and reflect students’
understandings and reactions to the book. Students should include a 2-3 page description of how
the graffiti relates to the book.
9. How About Some Poetry?
Use a variety of formula poems to share your understanding of the text and responses to the plot,
characters, setting, etc. Some examples of poetic formats can include: Haiku, Ballad, Ghazal, Iambic, Jingle, Kyrielle, Onomatepoeia, Picture Poem, Limerick, Song Lyrics (poems set to the tune of a
traditional song), Sonnet, An “Occasional Poem”, Shape or Concrete Poetry, Ode, Acrostic, Quatrain,
Rap, Tanka, Ubi Sunt, Villanelle, Weak Rhyme, Xanadu, You Voice, Zany Words, Cinquain, Doublet,
End Rhyme, Free Verse, Color Poem, I Wish…, Five-senses poems, If I Were…poems, Contrast Poems,
Definition Poems, Preposition Poems, Two-voice, Three-voice, Four-voice…Poems, Clerihews, Model
Poems, Contrast Poems.
Students can select 10 different kinds of formula poems and write an original poem for each as a
response to a text. They can also write 1-2-page paper that based on the whole experience.
10. Make a Scrapbook
Read a self-selected book. Ideally, this will be a chapter book. As you read or after the reading, create a scrapbook that represents your comprehension of the text. Think about what kinds of things
individuals put in a scrapbook. Here are some possibilities for creating your comprehension or interpretive scrapbook.
•
•
•
•

Decorate the scrapbook in a way that shows connections to the text;
Include journal entries, postcards, important quotes, photographs, keepsakes, momentos, etc.;
Create your scrapbook using multi-media;
Record personal reflections.

Students can think about innovative ways to create the scrapbook. For example, a “character” scrapbook
is quite innovative. Think about main characters in the text and how each one represents a different
role and perspective in the story. Create your scrapbook as if you were that character. What would
that character include in his/her scrapbook? What would scrapbooks look like if they were created by
other characters in the story? Another possibility is to create a scrapbook that includes the perspectives of two characters. For example, think about a scrapbook in which the characters’ perspectives
are included side-by-side. In this way the scrapbook represents your understanding of the story, just
told from the different perspectives of two characters. The possibilities are endless.
11. Create a Mixed-Media Poster
During or after reading, create a mixed media poster that illustrates your understanding of and
responses to a text. Among others, media can include photographs, spray paint, chalk, charcoal,
recycled materials, paint, watercolor, etc.
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FLEX
ADAPTING TO CHANGE
Carol Kahar

St Catharines, Ontario, Canada

May you live in interesting times
While seemingly a blessing, this curse attributed to the Chinese suggests
that life is better — peaceful and tranquil — in uninteresting times whereas
interesting times can be times of danger and uncertainty.
There is little doubt that we live in interesting times. We have lived through
two years of a raging world-wide pandemic. And, concurrently, there is an
existential threat to both liberal democracy and world order as we have
come to know them. We are undergoing monumental restructuring that
will impact all social and political levels.
By the time this article is published, much will have altered in the geopolitical order, as critical decisions will have been made. What’s more COVID
may or may not have been contained. Our world will have undergone
significant change. There is increasing evidence that confrontation with profound change has a detrimental impact on our mental health and overall wellbeing.
The COVID-19 outbreak and ensuing restrictions enforced by health authorities have had severe
psychological impact on individuals, especially young children. Individuals of all ages have encountered constraints, at times serious or even critical, to their daily lives. This has prompted the need for
strategies that promote resilience.
Cognitive flexibility plays a major role in coping with global and everyday changes that impact our
lives. However, this provides a significant challenge to all of us.
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“Change is the essence of life; be willing to surrender what you are for what you could become.”
(Reinhold Niebuhr)
I will not attempt an analysis of global current events. Rather, my focus will be on the need to be
open to personal change and the subsequent challenge of individual flexibility. Consideration will be
given to flexibility in our everyday lives and in the classroom as well.
Most people do not like change. And, when their world changes, as is happening today, they try to
cling to what they know and feel most comfortable with. This may seem reasonable, but will provide
little comfort, relief, or resolution to ongoing complications or predicaments that interfere with daily
life. To cope in our ever-changing world, one needs to embrace change. Rigidity in thought or deed
impedes one’s ability to cope with ongoing change.
“Adults follow paths. Children explore. Adults are content to walk the same way, hundreds of times, or
thousands; perhaps it never occurs to adults to step off the paths, to creep beneath rhododendrons,
to find the spaces between fences.” (Neil Gaiman)
“The most important factor in survival is neither intelligence nor strength but adaptability.” (Charles
Darwin)
Flexibility matters. But how and where to begin?
“The measure of intelligence is the ability to change.” (Albert Einstein)
What does it mean to be flexible? Some people are flexible when it comes to changing daily routines,
while others have great physical flexibility involving incredible athletic feats. An additional group can
shift with ease among several languages.
Cognitive flexibility is more complex, as it is the ability to adapt our behaviour and thinking in response
to the environment. It involves recognition of different perspectives or points of view and incorporates
problem-solving. Mental flexibility helps us cope more effectively with the demands and challenges
of life. It is an essential life skill, and fortunately a trainable one.
“Change is the only constant in life. One’s ability to adapt to those changes will determine your success in life.” (Benjamin Franklin)
To get a sense of mental flexibility, try this experiment. Look at the picture below:
What do you see? Do you see a duck with its beak pointing to the left? Or do you see a rabbit with
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its nose pointing to the right? If you can see both images, you have exercised some mental flexibility.
This 100-year-old drawing is used to gauge how quickly the subject can shift between a duck and a
rabbit. However, it’s not that simple to be mentally agile in daily life
If rigid in our thinking, we invariably become unbending in our perceptions and behaviours that, in
turn, intensify our stress. We are unable to have an overall sense of a situation, accept challenges, or
be creative. This inflexibility hampers our ability to solve problems or resolve disputes. An unbending
point of view or opinion impedes participation in worthwhile discussions or even acknowledging the
views of others. Such rigidity can lead to frustration, perhaps anger, as we are then unable to appreciate the need for openness in our daily life or accept the challenge of problem-solving.
Mental flexibility doesn’t rule out a distinct point of view or strong opinions. Rather, increased flexibility opens the way to realizing other possibilities and points of view. What once seemed like the
only way, now envisions other possibilities and outlooks. And this broadened outlook empowers one.
“Communism everywhere has paid the price of rigidity and dogmatism. Freedom has the strength of
compassion and flexibility. It has, above all, the strength of intellectual honesty.” (Robert Kennedy)
Training in mental flexibility allows one to enter problem-and-resolution mode more readily. Cognitive
flexibility is about moving between different tasks simultaneously, applying concepts from one context
to solving a problem in another unrelated or new situation. It is also about evaluating strategies and
generating creative solutions.
Cognitive flexibility is valuable, yet many of us are falling short in adaptability. Fortunately, we do
not have to be bound by our rigidity and bias, although the developmental path is to some extent
determined by late childhood or early adolescence. So, as adults, what can we do?
“Progress is impossible without change, and those who cannot change their minds cannot change
anything.” (George Bernard Shaw)
Ideas for improving cognitive flexibility
Do something you know how to do, but do it differently
Routines can easily become ruts, diminishing our cognitive abilities. To avoid this, shake things up. Try
driving home a different way. Or try new and different foods, change the time of day you exercise, or
even relax in a different living room chair. It doesn’t have to be conspicuously different, just different.
“You’ll miss the best things if you keep your eyes shut.” (Dr Seuss)
“Continuous improvement is better than delayed perfection.” (Mark Twain)
Pursue new challenges and experiences
Accept the challenge of learning a new language, acquiring a computer skill, or discovering a new
hobby. A combination of mental and physical learning works best. Folk dancing, martial arts, and
painting challenge your body and mind to work together. Be creative.
“Go and make interesting mistakes, make amazing mistakes, make glorious and fantastic mistakes.
Break rules. Leave the world more interesting for your being here.” (Neil Gaiman)
Meet new people
We tend to like people who are similar to ourselves. As the English expression goes, birds of a feather
flock together. However, research has shown that cognitive flexibility improves with increased association with different people and growing accommodation to their views, cultures, and ideas.
15

Talk to new people, exchange ideas and information, or consider volunteering. Consider activities that
are new and challenging. Experiment, and be comfortable with being uncomfortable.
“You can’t stay in your corner of the forest waiting for others to come to you. You have to go to them
sometimes.” (Winnie the Pooh)
Crosswords, Scrabble, and Sudoku
There are many ways to become mentally agile. Board games are not just a pleasant way to pass
the time; they can be challenging. Try crossword puzzles, compete with the computer in a game of
Scrabble, or cook a recipe with alternative ingredients. In the process, one becomes more mentally
flexible and better able to cope with everyday problems.
“As the world we live in is so unpredictable, the ability to learn and to adapt to change is imperative,
alongside creativity, problem-solving, and communication skills.” (Alain Dehaze)
How to Build Resilience and Emotional Flexibility
Emotional flexibility enables one to be resilient in changing emotional circumstances. Such resilience
is the capacity to respond and adapt to stressful or unexpected situations and crises. More resilient
people are able to adapt to adversity without lasting difficulties. The amount of emotional resilience
one has is determined by different factors, including age, identity, and what one has experienced in life.
“The only person you are destined to become is the person you decide to be.” (Ralph Waldo Emerson)
Social support
Resilient people know the value of social support and surround themselves with supportive friends
and family.
“I force people to have coffee with me, just because I don’t trust that a friendship can be maintained
without any senses other than a computer or cellphone.” ( John Cusack)
Sense of Humour
To be able to laugh at life’s difficulties can alter how one reacts to stress. A good laugh has benefits
of its own.
“A day without laughter is a day wasted.” (Winnie the Pooh)
Perspective Resilience
People can learn from their mistakes and adversity. It will make them stronger and no longer just
victims. Meaning can be found in life’s challenges.
“Kõike, mida olen õppinud, tunnen ainult sel määral, et tahta olla see, mis ma ei ole.” (Everything
I have learned can be reduced to this: I want to be what I am not.) (A. H. Tammsaare)
“Kes aitab ennast ise, seda aitavad ka teised.” (He who helps himself will be helped by others)
Estonian proverb

Reflections
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Emotional flexibility means accepting, but not judging, and simply being honest with oneself. Flexibility
empowers one to move through the mental and emotional landscape without getting fixated or stuck.
Flexibility is one of the most accurate measures of resilience and mental health.
“What is malleable is always superior to that which is immovable. This is the principle of controlling
things by going along with them, of mastery through adaptation.” (Lao Tzu)
Looking to the past
For a moment, let’s look at the resilience and resolve of the millions of Europeans displaced by World
War Two and forced into the bleak unknown of refugee life. Among these Displaced Persons are
members of my own family. They were forced to leave their Tartu homes for war-torn Germany, and
then a DP camp. The journey was long and treacherous. Ability to adapt and be flexible, mentally,
emotionally, and physically, was essential. Without that flexibility, they would not have survived. Today,
as we watch the horrors in Ukraine, we are experiencing a déjà vu of such grim times.
“It is our choices that show what we truly are, far more than our abilities.” ( J. K. Rowling)
Looking to the future
Encourage flexibility in children at home or in school
When children engage in flexible thinking, they are better able to cope with change and absorb new
information in the classroom and the outside world as well. Those with weak flexible thinking skills
are more rigid, and they struggle to take on new tasks and/or to solve problems.
Cognitive flexibility includes two skills: flexible thinking and set shifting. When children are confronted
with a problem in a new or different way, they can engage in flexible thinking. no longer dependent
on their former rigid approach. Set shifting refers to the child’s ability to find a new way.
Flexible thinking is the skill children use to learn the rules of language, including any exceptions.
It also plays a major role in learning a second or third language. These students are better able to
discern the sounds and rules of the newly introduced language.
Weak flexible thinking can negatively affect learning. In the case of reading skills, rigid thinkers can
have difficulty understanding the correct pronunciation of words, and they have a tendency to interpret text literally. Creative writing can also be challenging, as it requires a number of skills, including
the addition of illustrations or descriptors, writing in sentences, and editing for errors. Unfortunately,
those who are rigid in their thinking find it difficult to shift among these writing skills. Math also
requires flexible thinking, as children need to understand that there is more than one way to solve a
problem. They need flexibility to shift gears and look for different strategies.
Struggling with a new approach can be frustrating as children today are overwhelmed with the constant bombardment of new information. Some then engage in rigid thinking because it feels safe, or
they have underdeveloped flexible thinking. New strategies can be taught, encouraged, and practised
at both school and home to encourage a shift from rigid to flexible thinking.
Bend the rules
Rigid thinkers love rules. However, fixating on specific rules can be as frustrating for those students
as for those who have problems getting along or fitting in. Try changing the rules to favourite board
games, as small changes can make games more challenging. When children learn that rules aren’t
set in stone, they begin to approach problems from new directions.
Adjust routines
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Routines are great because they help children know what comes next. Young children thrive on
set daily routines. However, dependence on routine increases rigid thinking. Instead of following an
established pattern, adjust the daily class schedule. At home, even mini-changes, like taking a bath
before dinner, indicate that it’s acceptable to change a set pattern.
Encourage fun and laughter
Rigid thinkers can struggle to understand jokes and have difficulty making their own jokes or puns.
Humour is a great infusion to discussions about stories or word meanings, especially homonyms.
Result will be an overall change in classroom ambience.
Psychological flexibility is at the heart of good mental health and overall well-being. Studies indicate
that this crucial foundation encourages a child’s curiosity, self-reliance, creativity, and the ability to
master challenges. It can support recovery from stressful events or the management of chronic health
conditions. Flexible thinking skills enable our youth to be resilient and adapt to our rapidly changing
world.
“Education is the most powerful weapon which you can use to change the world.” (Nelson Mandela)
“The imagination is a muscle. If it is not exercised, it atrophies.” (Neil Gaiman)
Closing thoughts
Directly and indirectly, the positive impact of emotional and cognitive flexibility affects our physical
and psychological well-being. We are in the midst of unprecedented global crises that have changed
lives, daily routines, relationships — and even world order. Flexibility in thinking and adaptation is
crucial in these uncertain times.
“May you live all the days of your life.” ( Jonathan Swift)
“Today you are you! That is truer than true! There is no one alive who is you-er than you!” (Dr Seuss)
“I hope that in this year to come, you make mistakes. Because if you are making mistakes, then
you are making new things, trying new things, learning, living, pushing yourself, changing yourself,
changing your world. You’re doing things you’ve never done before, and more importantly, you’re
Doing Something.” (Neil Gaiman)
Carol Kahar is a retired computer coordinator and teacher with fond memories of all grades from
kindergarten to university. She has lived and taught in several Ontario cities in Canada and in Estonia.
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LETTER TO COLLEAGUES
Piret Kärtner

Narva College of the University of Tartu

Dear colleagues,
Ten years ago, I was absolutely positive that I will never ever
write another article for Open! but “never say never” and here I
am again, though not teaching yet but just sharing my thoughts
about teaching. Eight years in the Ministry of Education and
Research were inspiring but complicated at the same time
because politics often interfered with language policy. Nevertheless, I am quite satisfied with the progress we made in the field
of language and language education in Estonia. So I decided to
take a year off and figure out on what I will be spending the next
five years of my professional life. I used this time to revise and
rewrite the four methodology booklets that were first published
in 2000 and that the students still refer to in their MA papers.
My feeling was that the contents must be hopelessly outdated, and I bought numerous books from
Krisostomus to brush up my knowledge of methodology of foreign language teaching. I was stunned
to find out that not much had changed over the last twenty years. Yes, technology has become a
powerful tool in teaching and learning but – other than that – no groundbreaking changes. Just the
same way as I believe that it does not really matter what language you teach – the methodology of
teaching a foreign language is the same, as a language is a language is a language. After reading all
these books, I came to the conclusion that good teaching was and still is good teaching, although
methods and materials might be a little different. The only thing that might differentiate the English
language is that it is not merely a subject any more, but it has become more of a medium that helps
to study so many other things and subjects. Content and language integrated learning (CLIL) has
started to play a major role in education.
So, when my former colleague Slava Konovalov (headmaster of Narva Pähklimäe Gymnasium and
teacher of English) asked me to come and deliver a workshop “New trends in teaching languages”
for teachers of English at a collaboration day in his school, I took some time to contemplate on where
we came from and where we proceed.
When we start discussing the methodology of teaching languages, then it could be said that there
were times when many teachers made use of one specific and clearly outlined method, e.g., grammar
and translation for more than four centuries, the silent way in the 1960s, suggestopedia in the 1970s
or total physical response in the 1980s, etc., then today it could be said that we have entered the
era of principled eclecticism. Principled eclecticism in teaching languages means that teachers make
use of different methods and techniques that enable learning and work with particular groups of
students or individual students. It might mean that we use elements of grammar-translation methods
with students who want to dig deep in the complexities of grammar but never use metalanguage with
students who just want to develop fluency in speaking. Anything works, provided the teacher knows
why he or she uses a particular method or technique and how it supports learning.
In order to know why to use something, when and how to use it, teachers do not need just pre- and
in-service training, but they should be involved in professional development activities. Training can
be a part of professional development, but it cannot substitute for it. Professional development might
include reading and writing, self-assessment, short- and long-term action planning, observation of
colleagues, being observed and getting feedback from observers, discussions with colleagues, materials
development, participating and presenting at conferences, peer-teaching, etc. The list is endless and
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the opportunities are versatile. Professional development does not happen in isolation as it requires
networking on all levels – co-operation with students, parents, colleagues, administration and society
in general. Teachers must have intrinsic motivation to perfect their teaching in all possible ways to
become enablers who make learning take place.
E-teaching has come to stay. Firstly, it means that teachers should become digitally more literate. Secondly, it means that the students should become much more autonomous in steering their learning
process. Autonomy is much less age-related than we like to think. Students can remain dependent on
teachers forever if teachers consciously do not invest in the development of learner autonomy. It must
start with raising awareness about individual learning process, learners’ roles and responsibilities in
learning. When the students are aware of themselves as learners, teachers and students should start
investing into the development of study skills, relying on preferred learning styles and making the
most of everything that could support learning. When the students are confident and autonomous
enough, they are ready for self-assessment, defining their learning objectives and flipped classroom
activities where students do most of the learning individually and come into the classes for discussions,
clarifications, projects and problem-solving.
Last but not least, teaching and learning English is not just about developing the four skills and working on grammar, pronunciation and vocabulary or learning about the culture of the target language.
It is also about the social aspects of learning and emotions. The students attend lessons not only to
learn the language, but they also learn how to behave, react and exist in a group. It largely depends
on the teacher and teaching how they feel about a particular subject. It is the teacher who can make
a student love or hate English.
These are my thoughts about good teaching. I hope that these will be new trends in teaching for
the years coming.
Regards,
Piret Kärtner
PS I often used the epistolary form during my teaching days. This way I provided a model (structure,
use of language) and a reason to reply. For instance, I wrote my students letters about my summer
holidays, Christmas celebrations, last trip, best friend, etc. Worked really well. So, feel free to respond
to my letter. My mail address is piret.kartner@ut.ee

Piret Kärtner (speaking) and Pille Põiklik (on her right) making a presentation
at Narva CLIL Conference in 2019.
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IMPORTANCE OF INTERNATIONAL EXCHANGE:
LESSONS OF AN AMERICAN IN THE ESTONIAN CLASSROOM
Taylor Esposito

Fulbright English Teaching Assistant, Narva, Estonia

I came to Estonia with only two Barbie-pink suitcases, a black leather
backpack, and a thick New York accent. I had never been outside of
the United States before, and yet I found myself moving to a foreign
country four thousand miles away from my home in New York. I did
not speak Estonian, nor did I speak Russian. My only knowledge
of Estonian schools came from Google; I truly didn’t know what
to expect serving as an English Teaching Assistant in Narva. I have
been teaching English classes in Narva for six months now, and it
has become apparent to me that there are many lessons to learn
from the Estonian classroom that I can bring back to the American
classroom to help high school students become more independent,
healthy, and successful.
I currently serve as a Fulbright English Teaching Assistant in Narva.
My primary responsibilities are to teach English, engage with the
community, and to foster cultural exchange. I work in the Narva American Space Library where I
host conversation clubs, classes, workshops, and events in collaboration with U.S. Embassy Tallinn.
Additionally, I teach English at Narva Soldino Gümnaasium and Narva Pähklimäe Gümnaasium. This
experience has allowed me to gain a first-person perspective of what life is like in Estonian public
schools and how it differs from American public schools.
My first month in Narva was comical, to say the least. I did not speak a word of Russian. Simple
tasks like grocery shopping became arduous, and I didn’t have the ability to ask for help because I
didn’t speak the language of those around me. I once walked into the men’s locker room at the gym
because I was unable to read the sign in Russian which said that, due to maintenance, the men’s and
women’s locker rooms were swapped for the day. This language barrier also existed within the schools
that I taught in. Some of the classes that I teach contain students who are only just beginning to learn
English. When I first started, I soon realized that many of my students did not understand what I was
trying to communicate, nor did I know what they were trying to communicate to me, since they knew
very few English words and therefore had to rely on their Russian vocabulary in order to converse.
It took me a long time, but I am now able to easily navigate Narva as well as my own classroom.
Russian language wasn’t the only unfamiliar thing in my new classroom. I was immediately struck by
cultural and social differences between myself and my students. While it may have been difficult to
adapt at first, I have come to love the differences between Estonian and American classrooms, and
I have made it a personal goal to recognize these differences in order to pinpoint what American
schools can improve upon.
I applied for a Fulbright English Teaching Assistant grant because I wanted to learn from Estonian
public schools and see how American public schools could be beneficially reformed. During my time
at Stony Brook University in New York State, I took a keen interest in public school education in
the United States, specifically in public secondary schools in New York City. While in college, I had
done research regarding New York City public schools and the problems they face, such as de facto
segregation. I spent my formative years attending William Floyd High School, a secondary school in
New York. It gave me a thorough experience in public education in the United States, and a deep
knowledge of the issues lurking within the system.
21

I believe that there are unique characteristics of Estonian
public schools that have served to benefit the lives of
Estonian students and advance their education. I think
that teachers and officials in American public schools
should identify these aspects of the Estonian classroom,
and then decide if their own classrooms could benefit
from these Estonian influences.
One aspect of the Estonian education system that I would
like to address is the level of autonomy that students
have within the classroom. During my first week teaching in Narva, a student asked me if he could use the
restroom, and I laughed at his furrowed brow when I
replied that I needed to find the hallpasses. The public
schools in the United States have a high level of school
violence, so it is apt that security precautions such as
hallpasses would be a useful safety practice. In Estonia,
the idea of violence in the classroom is unthinkable, and
so students are given the independence to leave school
to eat lunch at home and to use the restroom without
needing a hallpass. While it may not be feasible to allow
Narva American Space
students in American high schools to walk themselves
to the restroom without a hallpass, there may be other methods to increase student independence. In
my Estonian classroom, students are free to complete assignments in class without a teacher hovering
over their shoulders. Students are given the autonomy to decide whether they want to do their work
and participate in class, or if they would rather distract themselves and disregard the lessons being
taught. They are expected to make their own decisions regarding their learning and are free to make
that choice without the fear of repercussions, such as detention. I believe that this independence
enables these students to become more responsible and more mature.
Estonian schools also seem to make more of an effort to afford much-needed breaks to students
throughout the day. In Narva Soldino Gümnaasium and Narva Pähklimäe Gümnaasium, students have
fifteen to twenty minutes between classes, allowing them to use the restroom, eat, drink water, or take
a study break. These breaks also allow students time to review course material before attending their
lessons, so that they may be better prepared to learn new material. I was intrigued by one Estonian
school that I had visited which took an intriguing approach to addressing its students’ need for rest.
I was happily shocked when I visited Kohtla-Järve Gümnaasium and found that they had created a
dormitory within the school that contained beds, blankets, and pillows to create a calming sleeping
corner for students. A teacher had explained that the school prioritized their students’ health and
well-being. They recognized that some students were exhausted by late-night studying and schoolwork. The dormitory served as a way for students to catch up on shut-eye so that they may be more
productive and attentive during the school day. Estonian secondary schools make it a priority to aid
their students’ mental well-being; these methods can easily be implemented in the traditional American public high school for the good of all students.
In American public school, I was used to taking a course for a year, only to abandon the subject
matter for the consecutive years after. In my high school, we took chemistry in tenth grade before
trading it for biology the following year. This trading of courses happened in history, mathematics, and
most other school subjects. In my opinion, this approach to learning causes students to cram course
material into their brains rapidly, only for their brains to eject most of that knowledge soon after. This
approach does not cultivate long-term knowledge. In Estonian schools, students continue to study
the same course material for the duration of their time in secondary school. For example, students
in Form Twelve will take the same class for each of the four years, building upon their knowledge
consecutively with each new year. They don’t abandon a subject after one measly year.
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It comes as no surprise that teaching foreign language in Estonia is drastically different compared to
the United States. My fellow students and I did not have foreign language classes made available to
us until eighth grade. In contrast, I have taught English to Estonian students as young as nine years
old. I currently teach Estonian students in their final year of secondary school who are so fluent in
English that they were able to pass the Cambridge English Exam. In my final year of secondary school,
I was only at an intermediate level in Italian, just like the rest of my peers. My students don’t only
learn one language in school; living in a Russian-speaking Estonian city, they take Russian, Estonian,
and English classes. Estonian schools make foreign language a priority, whereas I feel that American
schools treat it as little more than an extracurricular activity.
Much can also be said for the way that Estonian schools integrate foreign languages into other core
curriculum classes. My Russian-speaking students take classes, such as geometry, in Estonian, and their
history class will sometimes be taught in English. This enables students to learn their core curriculum
while simultaneously improving their language skills. I believe that it would be immensely beneficial
for American schools to consider implementing this strategy of integration into their core curriculum,
as it seems to advance students’ language skills at the same time that they learn other course material. This can greatly advance students’ language skills overall, whilst also teaching them to multi-task.
I have come to greatly appreciate the opportunity to witness what occurs in the Estonian classroom.
By observing different approaches to education and student success, I have been able to find ways
that teaching methods and student management can be changed in the American classroom to benefit
students. The beauty of the Fulbright program is that it allows Americans like myself to foster cultural
exchange and, by doing so, find ways to positively impact America as a whole. Observing what makes
us different allows us insight to what we can improve, whether that be in the English classroom, or
in the mind of a twenty-three-year-old New Yorker with two Barbie-pink suitcases, a black leather
backpack, and a few Russian phrases under her belt.

“SAY WHAT?”— VISITING THE WORDS OF OUR YOUTH
Julia Hirsch

Highland, New York

Every few weeks I get an email from my friend George, a man well into
middle age and the husband of my internist. George’s mailing list includes his
siblings and children, and his messages are always about some challenging
aspect of philosophy, politics, science, or language.
Recently George sent me a list of words or expressions that were common
sixty years ago and noted that his grandchildren and even some of his
children didn’t know what they mean. Mainly nouns and a few phrases,
they have fallen into obscurity as much as the oldest usages we find in the
Oxford English Dictionary
What were once common expletives are probably the most astonishing
archaisms. Holy Moly, Heavens to Murgatroyd, and Heavens to Betsy [italics added] were used to
express surprise and invoke some celestial presence. A replacement name was used in obedience to
the third Commandment of the ten which prohibits saying the name of God in vain.
Today we are not shy to express amazement, joy or shock with the three letters OMG, an all-purpose
expletive which expresses contradictory emotions, and in keeping with the contemporary craving for
brevity is simply expressed in three letters, not the words “Oh my God.” Our cursing is likelier to
invoke bodily functions not usually brought up in polite conversation.
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The workplace is a likely site for such outpourings of spontaneous emotion. The vocabulary of the
workplace itself has undergone change, as some manual labor has given way to the digital age. A
case in point: during World War Two and as a refugee in New York, my father, formerly a gentleman
of leisure, worked in a tool and dye shop. He came home one day thrilled that he’d been called a
grease monkey. Unfamiliar with colloquial English, he took that as a term of praise, but it merely
labelled him as a mechanic, a worker whose labor inevitably covered him in lubricant. He also liked
elbow grease, something he was told to apply to his work. He didn’t understand it as a hint that
he should work harder. But he might have been told that if he did, he might be in like Flynn, a
vintage expression which means to have achieved easy or unexpected success. Several candidates for
the identity of Flynn have been proposed, but the most colorful is the fabled actor Errol Flynn who
was accused by two underage women of statutory rape but was acquitted. Whoever Kilroy was, he
gave his name—and the funny image of eyes and a nose peering over a wall—to a popular World
War Two graffiti. Kilroy was here was scribbled by American GIs in various places they had been
in combat: I first saw it as a child in the Ardennes region of Belgium near where the Battle of the
Bulge had been fought. For years thereafter, the graffiti appeared wherever there was a flat surface
to scribble it on—public bathrooms, brick walls, park benches, sidewalks—but it’s rare nowadays. Living the life of Riley means enjoying a life of ease. (The “Life of Riley” also became a popular radio
program which enjoyed a number of spin-offs.) The expression appears to have originated more than
a century ago and may be derived from a popular song, but what I find interesting is that the name
is Irish, an ethnicity that, for all its cultural richness, has experienced many hardships. Perhaps Riley’s
life of ease was hard won.
While apparel presents an entirely different profile of change—the evolution of fashion and gender
identity—many items of clothes that were commonplace sixty years ago have gone the way of pannier
and hoop skirts: not only are the items themselves obsolete but so are their names. Young female
fans of Frank Sinatra were often called bobby soxers, because they typically wore bobby socks,
short white cotton socks folded over at the ankle to form a cuff, in contrast to knee socks that extend
up the leg. Along with the socks, two-tone white leather lace-up shoes called saddle shoes were
favored: the instep was covered with a band of brown or blue leather and sometimes a thin stripe
of the same color appeared at the back of the shoe perpendicular to the heel. That generation also
wore pleated skirts, and angora sweaters with white peter pan collars, soft collars made of cotton
or silk, rounded at the front and either basted or pinned to the neckline of the sweater. (One could
also wear a dickey, a kind of half-shirt worn under the sweater which had the collar at the top, an
alternative to having to baste or pin it.) A popular hair style that topped the outfit was the page
boy, referring to a length that reached to the bottom of the ears and resembled the style worn in
Renaissance portraits by aristocratic young attendants at court. Bangs that ran straight across the
forehead completed the look.
Within a decade, bouffant hair styles or beehives became popular. In contrast to the simplicity of
the page boy, the beehive, worn both by adult women and teenagers, involved piling the hair high
on the head and keeping the structure, sometimes buttressed by a fake “chignon” or bun, in place
by abundant hair spray which kept it intact for weeks at a time. As recounted by the folklorist Jan
Brunvand in The Vanishing Hiker: American Urban Legends and Their Meanings (New York: W. W. Norton, 1981, 76), the style gave rise to a myth that it attracted spiders or other bugs who bred inside
it and ended up killing the wearer. As Brunvand sees it, the myth was a cautionary tale meant to
encourage more frequent hair washing.
Before blue jeans became a staple of male attire for all occasions, men’s apparel featured numerous
items which were worn for more formal occasions, including the office or the classroom. Starting at
the top, men’s shirts used to come with either detached or attached collars. The former could be
refreshed even if the shirt was still wearable. The attached collar made shirt and collar a single unit.
While the detached collar tended to be stiff, the attached one often needed the support of collar stays,
short rigid pieces of bone or plastic inserted into a designated slot on the underside of the collar. A
tie clip—a band of metal that slipped over the tie and was often made of gold or silver—attached it
to underside of the shirt front. (Ties themselves have become rarer.) Men’s suits, especially the more
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expensive ones, came with a sleeveless garment called
a vest (US) or waistcoat (UK) worn between the shirt
and the jacket. This combination of garments amounted
to a three-piece suit. For informal wear, both men and
boys might wear knickers often made of corduroy, a
style of trouser which gathered at mid-calf and gave
the legs a puffy look. Spats, a felt cover slipped over
the instep of shoes to protect the wearer from rain or
mud, though still appearing on occasion, were already
on the wane.
There is an entire vocabulary of architectural features—
and their names—that have also fallen into obsolescence,
such as dumb waiters and fire escapes (an important
feature in both the original film of West Side Story and
the recent one), but one in particular, the luncheon
counter (sometimes also called a soda fountain), is
of great significance in the history of the Civil Rights
Movement. This long and narrow table stretched for
some ten feet or more on the side of a neighborhood
variety store such as Woolworth’s (no longer in existence
in the US) where, sitting at a high stool, you could
have a range of small meals, beverages and sweets. In
Fire escapes in Harlem
the South of the United States, the luncheon counter,
as well as other sites, public services, and institutions, was segregated, and on February 1, 1960, four
Black college students in Greensboro, North Carolina, decided, after careful planning, to challenge
the practice. They staged what came to be called a sit-in, meaning that they refused to give up their
seats when they were asked to leave. Their courageous act contributed significantly to the rise of
student activism.
Today luncheon counters, once familiar neighborhood gathering places, are
far less common, though they are still
found in bars and sometimes in diners
(simple restaurants which one might
say are at the American equivalent of
the Italian trattoria), but some of their
features now sound as old-fashioned
as attached collars and page boys. The
luncheon counter was staffed by a soda
jerk, a male employee who prepared the
beverages and the ice creams. (I never
heard of nor met a female doing this job.)
Soda fountain
He was called a jerk—an insult meaning someone stupid, clumsy or both—
because many of the cold beverages he prepared required fizzy water and flavored syrups which
only released from their containers by means of a handle that had to be tugged hard, or “jerked.”
Some favorite treats the soda jerk could make were ice-cream sodas, malted milk shakes, floats,
and banana splits. These all are sweets that feature ice-cream in different settings: mixed with milk
and malted chocolate powder, the same without the malted powder, and a very elaborate treat which
consists of half a banana cut lengthwise, heaped with more than one flavor of ice cream, whipped
cream, chocolate sprinkles, chocolate syrup, and a maraschino cherry on top. Perhaps you’ve even had
one of these towering confections as they are still common. But soda jerks have yielded to baristas
(male and female).
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Everyday life was sustained by things now outmoded, and these items now fill the shelves of vintage
stores, those shops which specialize in objects less than a century old. Here we can find fountain
pens, pressure cookers, egg cups, glass lemon squeezers, vinyl (as LPs or long-playing records
now are called), diskettes, hat boxes, box cameras, typewriters, fur boas that have a real fox head
at one end, picture postcards, black and white photographs and fedoras, those wide-brimmed felt
hats worn by Humphrey Bogart and Walt Disney. Somewhere in a vintage shop one is also likely to
find a heap of doilies, small lacy disks, crocheted or tatted, that might decorate arm rests on an easy
chair, be put under a plant, or a vase, or separate the soup plate from the dinner plate at an elegant
meal. (Today we use coasters instead and skip the separation of plates.) But what is rare nowadays
are hand-knit argyle socks, those elaborately patterned woolen socks which girls knit for their boyfriends in the 1940s and 1950s. By now those socks for sure have long since worn out, if they have
not been consumed by moths, and like that romantic custom, the art of darning (perhaps using a
wooden egg to hold the stretchy fabric in place) has long since disappeared.
While reflecting on these changes in usage (and style) it’s important to recognize that, at the same
time that some of us feel a loss, we are also likely to have acquired a new vocabulary which would
have baffled our parents. Most of us use a cellphone and a computer, know what it means to send
a text, may wear crocs or a fleece, read on a Kindle, use Blu-Tooth and Wi-Fi, order coffee from a
barista, and may even trade in crypto. Depletion and replenishment are the stuff of language.
While my observations are more conversational than scholarly, each word, each object, each expression
can be researched for a deeper understanding of their derivation and meaning.

THOSE WERE THE DAYS –
STUDENT LIFE IN TARTU 1963–1972
Enn Veldi

Associate Professor Emeritus
Department of English Studies
University of Tartu

The 1960s was perhaps the most significant decade of the 20th century. It
witnessed many fundamental changes in the mindset of the young generation. The university students of those days are by now over 70 years old,
and many are reaching or have already reached the venerable age of 80.
This decade is characterized by two credibility gaps – one between the postwar generation of young people and their parents and the other between
the Establishment and informal alternative subcultures. Young people listened to the Beatles and the Rolling Stones; their parents, however, usually
did not dig (understand) this kind of music. The songs by Bob Dylan, such
as Blowin’ In The Wind and The Times They’re A-Changin’, carried powerful
social messages. Paris witnessed student unrest in 1968; the Soviet Union
invaded Czechoslovakia in the same year. The civil rights movement and the Vietnam War occupied
the minds of American students. International events made an impact on our students and shaped
their perception of the world.
This generation of students thought about the notion of hippies (hip meaning ‘mentally alert’); they
tried to understand their values and mindset. Make love, not war was the catchphrase of this decade.
In September 1968, Mati Unt published an article Pikad juuksed, lühike aru? (Long hair, no brains) in
the newspaper Edasi. The title of the article suggests that by 1968 long hair had become fashionable
also among Estonian young men. Girls started to wear miniskirts. This newspaper article has definitely
stood the test of time and is also worth reading nowadays.
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How was the credibility gap between the Establishment and the
informal alternatives manifested in the university settings? The
University had to ensure that all the English-language textbooks
as well as fiction that was read in home-reading classes had been
printed in the Soviet Union. The only exception was the British
socialist newspaper Morning Star (until 1966 The Daily Worker),
which could be used for newspaper reading along with Moscow
News. The informal alternatives included books and magazines that
circulated among young people. Usually there was a single original
copy, which was subsequently copied photographically (sometimes
on microfilm) and then distributed among friends and acquaintances. Music was distributed informally by making copies of records
with the help of reel-to-reel tape recorders. In this way one could
have one’s private collection of tapes. Many students also listened
to the BBC for the news and Radio Luxembourg for popular music.
The way English was taught changed dramatically in the 1960s. Reelto-reel tape recorders became common and language labs were
established all over Estonia. Unfortunately, technical problems often
dampened the enthusiasm of teachers because the Soviet-produced
sound equipment was unreliable and broke down easily. Reel tape
was in short supply and of poor quality; therefore, teachers often
had to repair the broken tape in class. The sound recordings were
often of poor quality, too. Nevertheless, the tape recorder became
a useful companion for the teacher, and both lecturers and students
were taught how to use it.
Olev Haas, a senior lab assistant and head of the recently founded
language laboratory, was the pioneer of technological innovation at
the Department. He had remarkable organizational skills and was
able to obtain many audio recordings from the language labs of
other universities. Also, the language lab of the University offered
practical guidance to over a hundred Estonian schools on how to
establish language labs. The tape library of the language lab produced hundreds of copies of its tapes for Estonian schools. Haas
(1964) provides a list of tapes in the tape library; Meet the Parkers
and The Importance of Being Earnest were a staple of phonetics
classes for several decades. A peculiarity of the 1960s was the use
of film strips (diafilmid); however, as visual teaching aids they soon
went out of fashion.

A photographic copy of a songbook
by The Beatles

Aidas 9M – a reel-to-reel tape
recorder that became the teacher’s
regular companion in English lessons.
The author took this photo at the at
the Grūtas Soviet-Era Park Museum
near Druskininkai in Lithuania
in 2011.

Olev Haas also initiated the teaching of simultaneous interpreting at the Department; Mare Ligi, Kersti Ernesaks, Reet Rannaste,
Kaie Telk, and Marju Tapfer were members of this study circle.
The tragic death of Olev Haas in 1968 was a major loss for the
Department because no suitable replacement could be found to
match his expertise and enthusiasm.
In April 1964 the world celebrated the 400th birth anniversary of William Shakespeare. Both students and faculty members were active
in the festivities. There was a thematic evening with research-oriented reports and a social event with short reports, recitals, and
songs. These events were organized jointly by the language and
literature sections of the Student Research Society, as well as the
English Club. Also, the students reached out to many secondary

Olev Haas
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At the Radio Studio. From the left: Arthur Robert Hone, Gerda Laugaste, Olev Haas, Lia Loode, and Jaan Soonvald.
The photo is part of the diploma paper by Olev Haas.

schools to discuss Shakespeare. A special issue of the wall newspaper was prepared. It is interesting
to note that Kaarel Ird was the only Estonian representative at the festivities in Stratford-upon-Avon
(see the references section for his talk).
Gustav Liiv changed the topic of his PhD dissertation
in 1961 and focused on the study of phraseology in
the works of William Shakespeare and its translation
into Estonian. However, as an archetypal ABD (‘all but
dissertation’) he was never able to complete his thesis
and submit it for defence.

A postage stamp commemorating the 400th
anniversary of the birth of William Shakespeare.

The 1960s is a decade of expansion in English studies; one can witness a considerable increase in student
admissions. About 120–130 students of English were
being trained at any time. The usual size of a course
(the number of students per year) was about 25 people. The largest courses had as many as 34 students
at one point; they were divided into three groups for
the teaching of practical language.

Expansion also implied that more teaching staff was needed. During this period the Department of
English was responsible for the teaching of the English language not only to students of English but
other specialities as well. The majority of recently hired lecturers at the Department started their
teaching career by teaching students of other specialities (e.g., athletes, medical students, biologists,
etc.). At first several experienced secondary-school teachers, such as Amanda Kriit, Helgi Susi, Heino
Liiv, Asta Luigas, and Nora Toots were invited to join the Department. In the following years several
recent graduates, such as Jaan Soontak, Ele Päll (Kaldjärv), Leili Hellenurm (Kostabi), Saima Soopart
(Peiker), Malle Laar, and Mall Tamm joined the staff.
The Department of West European Literature and Classical Philology was responsible for the teaching
of foreign literature and Latin. English and American literature was taught by Arthur Robert Hone.
During this period Arthur Robert Hone supervised numerous student papers in the field of British and
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American literature. Jaak Rähesoo and Jüri Talvet are two outstanding
literary scholars who were trained by Arthur Robert Hone. It is less
known that in 1967–1970 Arthur Robert Hone worked on his PhD
thesis English Literature in Estonian Criticism.
The educational policy of the 1960s encouraged people with previous work experience to attend university. As a result, the student
body was a mix of younger and older students. By the end of the
decade the university had trained about 600 post-war specialists in
foreign languages (English and German combined).
It should be noted that in the early 1960s those male students who
were eligible for military service had to join the army after the first
year of study. Compulsory military service lasted then for three years.
By the time these students returned from the army, their fellow students were in the final year of study. This circumstance implied that
several young men who were admitted to the University in 1962
were able to graduate as late as in 1970 or 1971. Upon graduation
they were about 27 years old.

Jaak Rähesoo

Brighter students could apply for individual study plans for further specialization. The length of study
for these students was six years. In 1963 Jaak Rähesoo and Priit Järve were the first students who
applied for individual study plans; in the following years Olev Luhaveer, Tiina Horm (Aunin), Tiina
Karine (Mullamaa), Ilmar Mullamaa, Eda Karp (Tammelo), Trivimi Velliste and some others followed
suit. Brighter students could also apply for the right to audit lectures. Classroom attendance was
optional for these students.
As far as research topics are concerned, one can observe considerable diversification. The most important development with regard to new research paradigms was the introduction of structural linguistics.
Oleg Mutt supervised several papers dealing with differences between British and American English;
some students focused on Australian English, Indian English, and South African English.
Oleg Mutt himself was working on his doctoral dissertation Concerning the attributive use of substantives in English and other Germanic languages, which he completed at the end of the 1960s and hoped
to defend at Leningrad State University. Unfortunately, the defence of his dissertation (554 pages in
length) never materialized. One can get some idea of the content of the dissertation by reading the
articles that he published on this topic.
A new development in the period under discussion is the foundation of the literature section of the
Student Research Society, which was supervised by the Department of West European Literature and
Classical Philology. Jaak Rähesoo served as the chairman of the Student Research Society when he
was a student. Arthur Robert Hone and later also Jaak Rähesoo supervised those students who were
interested in British or American literature.
Translation studies became an important research area. In 1964 Urve Lehtsalu (Hanko) defended her
PhD dissertation on translations of John Galsworthy’s works into Estonian. In the following years many
students benefitted from her expertise when writing their diploma papers. Usually, the aim was to
analyse some aspect of the existing translations with the purpose of improving the quality of future
translations.
Translation competitions were held on a regular basis. A collection of student translations of English
short stories was published in 1967 (the names of the translators are listed in the references section;
see Inglise novelle). Considering the lengthy publication process in the Soviet period it was quite an
achievement.
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Contents of a collection of English short stories (1967)

Laine Hone supervised a large number of diploma papers dealing with various practical aspects of
teaching English at Estonian schools (an overview of the authors and topics can be found in Hone
1990). The research interests of students diversified beyond English studies. Jaan Soontak, Ilmar Mullamaa, and Enno Turmen became specialists in Scandinavian languages. It is a remarkable achievement
that two of them – Jaan Soontak and Ilmar Mullamaa – defended their PhD theses on Swedish. Epp
Tamm became a specialist in classical philology and defended a PhD dissertation in this field. Riita
Noorsalu focused on African Studies and became a specialist in Swahili.
The initial title of Hain Tankler’s diploma paper was The Schardius collection of English autographs in
the Scientific Library of Tartu State University, with special reference to the letters of Scott and Cooper; it
was later modified (see below). Several students wrote their diploma papers in the field of psychology
(Priit Järve, Mare Tammark, Tiiu Ploomann) or joined the Laboratory of Industrial Psychology upon
graduation (Tiina Karine (Mullamaa), Tiina Horm (Aunin), Mart Metsa). Another popular field was
sociology (Lembit Saveljev).
In 1969 Oleg Mutt reported at a departmental meeting that “the university authorities of the Student
Research Society were not satisfied with the state of student research at the department of foreign
languages and that research had come to a standstill.” He then explained that “in the first and the
second years of study the language skills of our students are still inadequate for research and therefore
research-oriented students do their research at other departments (psychology and sociology).” Could
this statement be interpreted as disillusionment with English studies among our students?
An important change concerning the writing of diploma papers took effect in 1965. Previously, each
student had been required to write a diploma paper. From now on, however, only the brighter students
were granted an option to write a diploma paper. The condition for granting this option was that a
student should have no satisfactory marks in the main subject. Less proficient students had to take
an additional state exam. In the class of 1965 eight students were originally granted this option, and
at first Anne Truupõld, Rein Niidas, and Ann Randalu (Pikver) opted for a diploma paper. However,
for some reason Ann Randalu (Pikver) then changed her mind and did not write a diploma paper
either despite the fact that in the autumn 1964 the Department had confirmed the following topic:
Ann Randalu. Problematic cases of differentiating between a compound and a simple word in present-day
English. Supervisor O. Mutt.
The resulting situation was a huge disappointment to the English Department, and in the next years
efforts were made to encourage a larger number of bright students to opt for writing diploma papers.
Until 1964 the activities of the English Club had been supervised by Arthur Robert Hone. Then Amanda
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Kriit took over for a while; however, Amanda Kriit left Tartu in the autumn of 1964 to attend a twoyear course for training university lecturers in Riga. After that Helgi Pulk supervised the activities of
the English Club for many years. Our students organized several visits to Riga, Leningrad, and Kiev
and hosted in turn groups of students from these cities when they visited Tartu.
It should be noted that in the 1960s many students of English were active members of the People’s
Friendship Club (Rahvaste Sõpruse Klubi) of the University, which was popular at the time. Also, correspondence with young people abroad was a popular pastime.
In the 1960s a few students of English were able to visit Great Britain as tourists. In 1968 Trivimi
Velliste published a three-part travel account of his impressions of Great Britain in the weekly newspaper of the University (see Velliste 1968). At that time most faculty members had not visited an
English-speaking country. Oleg Mutt complained in 1972 that during the preceding 28 years only
three faculty members had been able to attend a refresher course in an English-speaking country.
The following is a selection of diploma papers from the period under discussion.
Note: an asterisk next to the title of a diploma paper indicates its absence in the Department library
as of 2021 but existence in the Department records. The following list is only a selection. The information about the supervisors is usually available, but the names of reviewers are not always known.

1963

Rina Dubin (Ombado). The Rendering into English of Some Estonian (or Russian) Words or Expressions
with no Precise English Equivalents. Supervisor O. Mutt. Eevi Palgi (b. Kingsepp). The Problem of
Degradation of Meaning in the English Language. Supervisor G. Liiv. Jaan Soontak. Euphemisms and
Euphemistic Expressions Currently Used in English. Supervisor J. Silvet, reviewer
O. Mutt.

1964

Vilve Hülp. An Analysis of Some Post-War English Textbooks Used in the Schools
of the Estonian S.S.R. Supervisor L. Hone. Enna Rückenberg (Sau). Nouns Used
in Present-Day English with Fixed Prepositions (correspondence student). Enn Soosaar. On the Estonian Translations of Ernest Hemingway’s Works (correspondence
student). *Mall Tamm. Archaic Features in American English. Supervisor J. Silvet.

1965

*Rein Niidas. Archaic Features in English Nursery Rhymes. Supervisor O. Mutt.
Anne Truupõld. Some Ways of Making Pupils Active at English Lessons. Supervisor L. Hone.

Jaan Soontak

1966

Ester Hansen (Jaigma). Problems of Translating Figures of Speech (Based on the
Estonian Translation of John Steinbeck’s Novels). Supervisor U. Lehtsalu. Leili Hellenurm (Kostabi). C. P. Snow and His Cycle of Novels on Contemporary English
Social Life “Strangers and Brothers”. Supervisor A. R. Hone; reviewer H. Pulk.
Jaak Rähesoo. The Art of Hemingway’s Short Stories: an Analysis of ‘In Our Time’.
Supervisor A. R. Hone.

1967

Mall Tamm
Tiina Horm (Aunin). Problems of Translating Stylistic Devices from English into
Estonian. (Based on the Translation of Sillitoe’s Works). Supervisor U. Lehtsalu. Tiina Karine (Mullamaa).
Problems of Translating Non-Finite Forms of the Verb. Supervisor U. Lehtsalu. Olev Luhaveer. Problems
of Translating Metaphors from English into Estonian (Based on the Estonian Translations of The Catcher
in the Rye and Nine Stories by J.D. Salinger). Supervisor U. Lehtsalu. Reet Rannaste (Noorlaid). Morphological Changes in English in the Post-War Period. Supervisor O. Mutt, reviewer U. Lehtsalu.

31

1968

Maila Hensen. The Early Plays of Clifford Odets (with special reference to ‘Waiting for Lefty’) and His
Contribution to the American Experimental Drama. Supervisor A. R. Hone, reviewer J. Rähesoo.

1969

Krista Mits. Problems of Translating the Finite Forms of the English Verb into Estonian. Supervisor U.
Lehtsalu. Evi Mänd (Vaik). International Words in English and Some Aspects of Their Translation from
English into Estonian. Supervisor G. Liiv. Pille Tiirmaa (b. Juurikas). Word-Order in the English, German,
Dutch and Afrikaans Sentence. Supervisor Pent Nurmekund.

1970

Georg Allik. Translation of English Lexical Units Expressing Modality. Supervisor U. Lehtsalu, reviewer
H. Liiv. *Krista Grosholm (Kallis). The Social and Moral Criticism in Fitzgerald’s ’Great Gatsby’. Supervisor J. Rähesoo, reviewer A. R. Hone. Miralda Laagus (Kangilaski). The Ideas and Structure of Joseph
Conrad’s ‘Heart of Darkness’. Supervisor J. Rähesoo. Ilmar Mullamaa. English Loan-Words in Swedish.
Supervisor. J. Tuldava, reviewer J. Soontak. Külli Rootsi (b. Kissa). Anglo-American Lexical Differences
Connected with Rail Transport. Supervisor O. Mutt, reviewer U. Lehtsalu. Eda Tammelo (b. Karp).
Problems of Translating Syntactic Stylistic Devices from English into Estonian. Supervisor U. Lehtsalu,
reviewer G. Liiv. Hain Tankler. Ingliskeelsed autograafid TRÜ teaduslikus raamatukogus Fr. L. Schardiuse
ja K. Morgensterni fondides. Supervisor K. Noodla, reviewer E. Aaver.

A group of alumni from the Class of 1970. From the left: Urve Kaljo (Läänemets), Eda Tammelo (b. Karp),
Krista Grosholm (Kallis), Georg Allik, Külli Rootsi (b. Kissa), Mart Aru (graduated in 1971),
Miralda Laagus (Kangilaski), Tiiu Vene (Allik), Helle Nigola (Leht).

1971

Mart Aru. English Transitive Verbs Used Intransitively with a Passive Meaning. Supervisor G. Kiviväli.
Mare Jõul. Some Remarks on Retaining the Functional Sentence Perspective in Translating from English
into Estonian. Supervisor U. Lehtsalu. Tõnu Seene. Some Notes on Place-Names in the U.S.A. and Their
Origin. Supervisor O. Mutt, reviewer G. Liiv. Trivimi Velliste. A Comparative Stylo-Statistical Study of Two
Novels. Supervisor J. Tuldava, reviewer J. Soontak. Votele Viidemann. A Brief Survey of the Possibilities
of Translating Slang into Estonian. Supervisor G. Liiv. Reviewer O. Mutt.

1972

Jüri Talvet. The Spanish Element in English Renaissance Literature. Supervisor A. R. Hone, reviewer U.
Lehtsalu. Tiina Tammaru (Tamman). The William Saroyan Theatre. An Original Departure from the
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Conventional. Supervisor G. Liiv, reviewer J. Rähesoo. Mai Varbola. A Study of the Vocabulary Offered
by the Present Secondary School Textbooks for Senior Forms and its Correspondence to Frequency and
Minimum Dictionaries (correspondence student). Supervisor L. Hone.
1972 marks the end point of this period for several reasons. A major emotional blow to the Tartu
community of Anglicists was the death of Arthur Robert Hone in 1972. His health had deteriorated in
1971. An excerpt from a letter that Oleg Mutt sent to Johannes Silvet (they corresponded in English)
shows how the bad news affected his own health.
Tartu, Aug. 28, 1971
The bad news concerning poor Arthur Hone was in a way the last straw, The night (Aug. 11–12) after I
heard about his heart attack was a pretty nasty one for me and we had to call in an emergency first-aid
ambulance. Luckily both my boys happened to be at home at the time so their Granny was spared too
great a shock. For the past week things have been improving steadily. I have had several nights of normal
sleep and I took my first walk in the garden yesterday afternoon. If all goes well, I may even be able to
report for duty on September 1.
1971 witnessed the establishment of The Department of Foreign Languages; this department became
responsible for the teaching of English to other specialities. From now onwards The Department of
English Philology focused on the teaching of English majors.
Another important change concerned the teaching of British and American literature. Previously it
had been taught by the Department of West European Literature and Classical Philology, now it was
taught by the Department of English Philology.
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PUNCTUATE, BUT HOW?
Ilmar Anvelt

Editor of Open!

A feature of English orthography that often causes puzzlement is
punctuation. In this article, I am trying to give some recommendations
and bring some comparisons with Estonian. There are 14 punctuation marks that are commonly used in English. They are the period,
question mark, exclamation point, comma, semicolon, colon, dash,
hyphen, parentheses, brackets, braces, apostrophe, quotation marks,
and ellipsis. Many of them, like periods or full stops, question marks
and exclamation points should not cause any difficulties as their usage
is basically the same as in Estonian. Some terms, however, need not
be quite well known, and, in addition, sometimes different names are
used for the same punctuation mark in British and American English.
The differences in usage in English and Estonian mainly concern the
comma, although there are some minor details about the use of some
other punctuation marks as well.
Let’s start with hyphens and dashes as making a difference between them and typing them on the
computer may cause difficulties. The hyphen is a shorter stroke that is used to join words or syllables,
e.g., re-election. Note that no space is left before and after the hyphen. The dash is a somewhat longer line used to separate two parts of a sentence, e.g., Go home – they’re waiting for you. There are
several ways how to type a dash on the computer. One of the simplest is: type the first word, leave
a space, type a hyphen, leave a space, type the next word, type a space after this word – and the
computer will automatically make the hyphen into a dash.
Parentheses, brackets and braces are different kinds of brackets if we use this as a cover term for all
of them, as it is done in British English. What may be cause misunderstandings about them are the
different terms used in Britain and the US. The pair of signs () is called brackets or round brackets in
British English and parentheses in American English. The word parentheses is used in British English
too, but it sounds more formal. The [] signs are called square brackets in British English and simply
brackets in American English. The {} signs are used rather rarely, mainly in mathematics, computer
programming and musical notation. They are called curly brackets or braces.
The rules for the use of the comma do not seem to be strictly fixed in English, but if you use them like
you do in Estonian, your writing is clearly not professional. In addition, there are differences between
the British and American usage, while Americans seem to be more consistent.
Let’s start with and and but. The rules for their Estonian equivalents ja and aga are clear (although
there are exceptions always) – no comma before ja and a comma before aga.
I have used the principle once worded by our American visiting lecturer Jeffrey Hanson – if and and
but connect two independent clauses (both with their own subject and verb), use a comma, otherwise
not. Again, this rule is not absolute, e.g., the article on the comma in Wikipedia says: “Some style
guides prescribe that…”
Examples:
They
They
They
They
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took a walk in the park, and their friends went to the cinema.
took a walk in the park and later went to the museum.
went to the museum, but their friends returned to the hotel.
went to the museum but didn’t go to the cinema.

Another case where the Estonian and English uses differ is the so-called serial comma, also known
as the Oxford comma or the Harvard comma. Commas are put between the items in a list in both
languages, but in Estonian there is no comma before ja preceding the last item of the list. In English,
a comma is used, especially if the list is rather long. Again, Americans are more consistent here.
Kassid, koerad, lehmad, lambad, kitsed ja hobused on koduloomad.
Cats, dogs, cows, sheep, goats, and horses are domestic animals.
One of the strictest rules in Estonian seems to be using a comma before et. In English, however, no
comma is put before that.
He told me that I should see a doctor.
The same concerns dependent clauses starting with where, when, how, etc. Again, a comma is used
in this kind of sentences in Estonian but not in English.
I don’t know where she lives.
I’ll let you know when he comes.
Show me how you do it.
If, however, the dependent clause is at the beginning of the sentence, a comma is used at its end.
I changed my clothes after I came home.
After I came home, I changed my clothes.
Here, a tricky case is which. If which starts a restrictive clause, no commas are used:
All the cars which Jack bought broke down.
If we leave out the restrictive clause, the meaning of the sentence changes considerably: All the cars
broke down. The sentence is not about all the cars but Jack’s cars.
A nonrestrictive clause adds additional information to a sentence. If it is left out, the basic meaning
of the sentence is still retained.
Mount Everest, which is the highest mountain in the world, attracts hundreds of climbers every year.
Another case where the usage differs is introductory phrases at the beginning of the sentence where
a comma is used in English but not in Estonian. Here, the comma is optional when an introductory
phrase is very short, again Americans seem to be stricter than Brits here and still tend to use the
comma. Thus, both can be used:
In 2002 he settled in London.
In 2002, he settled in London.
After a longer introductory phrase, however, a comma should be used.
After living in Africa for seven years, she returned to Estonia.
As for direct speech, a colon is always used in Estonian after the introduction:
Ta küsis: „Miks sa ei tulnud?“
In English, both a comma and a colon can be used, and recommendations vary. Some sources recommend that a comma should be used before shorter and a colon before longer quotations, but this
is not strictly followed. It seems that in works of fiction, generally, a comma is used.
Once Anna confided to Salvatore, “You and I will have to watch out for Angelo all his life.”
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As for quotation marks, their placement in English and Estonian is different. In Estonian, the low
quotation mark is used at the beginning of the quote and the high quotation mark at its end.
Ta küsis: „Millal sa tuled?“
In English, however, high quotation marks are used at both the beginning and end of the quote.
He asked, “When will you come?”
To get the placement of the quotation marks right, your computer must be set on the correct language. You can choose the language from the status bar at the bottom of the screen (see Figure).

Figure. How to select the language on the computer screen.

To end with, the word ellipsis is most probably well known but perhaps not in the meaning of a
punctuation mark. This is the three dots (…) used in writing to show that some words have been left
out of a sentence.
Along with punctuation marks, the Longman dictionary mentions other marks used in writing: angle
brackets <>, slash /, backslash \, asterisk *, at sign @, ampersand &. Why such a distinction is made,
I don’t know.
To help you, several style guides can be found on the Internet, e.g.,
the Guardian and Observer Style guide, https://www.theguardian.com/guardian-observer-style-guide-a,
the section on punctuation in Purdue Online Writing Lab, https://owl.purdue.edu/owl/general_writing/
punctuation/punctuation/index.html,
the Writer’s style guide, https://www.thewriter.com/tools/style-guide, and many others.
As an exercise, punctuate a randomly chosen page (560) from Edward Rutherford’s novel New York.
I also replaced the capital letters with small ones, so it’s for you to decide where sentences begin
and end.
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most invigorating he said with a laugh and started drying himself with a towel
at lunch Theodore asked her if she was going to sketch that day and she said she
thought she might so after the meal she went to get her sketch pad when she came down
again Gretchen and Theodore were talking together and Gretchen said you go on Mary and
I’ll catch you up
she’d only walked a short way along the sand however when reaching into her bag
she realised that she’d left her pencils up in the room so she had to go back arriving at the
inn she didn’t see Gretchen and Theodore so she supposed Gretchen might have gone up in
their room but the room was empty so she collected her pencils and went out again
she was just setting off along the path when she saw them they were a little way off
standing together at the end of the inn’s white picket fence under the shade of a small tree
they didn’t see her because they were too deep in their conversation nor could she hear what
they were saying but you could see at once that they were having a quarrel Gretchen’s normally
placid face was screwed up in fury Mary had never seen her looking like that before Theodore
was looking irritated and impatient
the only thing to do was hurry away and pretend she had not seen
the sight of her friends quarrelling had made an unwelcome interruption into the idyllic
day like a dark cloud suddenly appearing in a blue sky Mary walked swiftly along the beach
therefore to put a distance between herself and the two Kellers she did not want anything to
spoil that afternoon and by the time she’d gone a mile or so and encountered nothing except
the unbroken line of the ocean and the warm sand she felt restored she realised that she was
approaching the place where she had sketched the day before and crossing over a little dune
she started to look out in case the deer might be there again she didn’t see it though

(Key on p. 40)

Classical examples about the (mis)use
of commas
In English
Panda eats shoots and leaves.
Panda eats, shoots and leaves.
In Estonian
Maha lasta, mitte ellu jätta.
Maha lasta mitte, ellu jätta.
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STRATFORD AND SHAKESPEARE: A TRAVELOG
Kärt Roomäe

PhD student, University of Birmingham

Since September 2021, I am registered as a PhD student in English
Language and Applied Linguistics at the University of Birmingham,
a Russell Group university in West Midlands, England, United Kingdom. In addition to research and professional training, this has given
me the opportunity to travel around England. For this edition of
Open! I chose one of the more recent day trips that might be of
particular interest to teachers of English as Shakespeare is taught
extensively across different stages in education.
Mid-March, after months of planning, I and my friends, fellow PhD
students from the English Literature department at the University
of Birmingham, finally visited Stratford-upon-Avon. Locals call it
Stratford as the rest of the name is descriptive only, standing for
“on the River Avon’’. This particular trip also involved my first train ride in the UK. Unfortunately, I
cannot really say it was anything special. British people are huge fans of trains, so I know I probably
offended their very values. It is just that trains in Estonia have much more space, there are tables
between seats, and the color scheme is much better, not as dull as the carriages here. British train
stations, however, are a sight to behold at times. Some look really old and photogenic.
Birmingham, my home city for the duration of my PhD studies, has two main
train stations, New Street and Moor
Street. New Street Station is a major connection for cross-country trains and can
be found below Grand Central, one of
the shopping centers in the city center. A
local friend told me that the stores were
opened later than the train station, as
an attempt to lure people into spending
money while waiting for their trains to
be called. What I found quite unique
here in Brum (as locals refer to Birmingham), is that the shopping centers are
interconnected. It is therefore possible
to enter Grand Central through the New
Street Station, continue your way to Bullring, or even TKMaxx, a discount store.
View over the River Avon
For newcomers, this can be very frustrating as the corridors look similar! But soon you will find some landmarks that help with orientation.
Moor Street Station is older and smaller, taking people to fewer places. One of those places is Stratford, about 40 minutes’ train ride away from Birmingham. The train was a little late on the day of
our trip, so when we arrived, it was around 12 pm and a lovely Saturday afternoon. We were there
mostly to see a play, which did not start until 1.15 pm, leaving us some time for a quick lunch break.
Some of us got takeaway from McDonalds, but another friend and I went briefly through Sainsburys,
a Rimi-like chain, although the two of us had brought a packed lunch. They do love their sandwiches
here! As of recently, I have been meal-prepping more diligently and discovered it saves quite a bit
of money! It is also helpful in cases of no inspiration. In general, I would say groceries cost here as
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much as they do in Estonia, but fruits and vegetables
are more expensive, while special items such as salad
dressing and pasta sauces cost less.
Our lunch experienced some interruption from rain,
even though I must say England is not as wet as often
assumed! We also eyed Holy Trinity Church from afar,
a place where Shakespeare rests, indicated by a small
gravestone. We did not visit the church because there
was no time before the play, and the friend I stayed with
afterwards did not wish to do so. I would have wanted
to go, so perhaps another time. At that time, the focus
was on a Shakespearean comedy, so we did not spend
a lot of time sightseeing. In a similar vein, therefore, we
did not visit Shakespeare’s birthplace, which has been
turned into a museum with a rather pricey ticket, costing
around £20. So, we skipped that one too. Locals do not
really appreciate paying for museum entry, as larger
ones are often free and tend to lack cloakrooms too.
I did demand a photo with Bill (nickname for William),
however, so we did go and see the statue after Much
Ado, the play we saw. And I took some photos on my
Me posing in front of the William Shakespeare statue
own as usual. One of my friends joked that if I were
to continue, I would spend years in Stratford as nearly all buildings were somehow related to Shakespeare. As it was my first time visiting Stratford, it was all new and interesting to me but same old
for Brits. Tudor houses in particular appealed to me, so memorable with all their stripes. I continued
adding photos to my already thousands-pictures-long gallery on my phone and rushed after others.
I will happily take on the role of an annoying tourist anytime, flashing my camera and interrupting
local residents’ purposeful walks.
The piece we went to see was called Much Ado About
Nothing, one of Shakespeare’s comedies. It was shown
at the Royal Shakespeare Theater (RST), owned by the
Royal Shakespeare Company, or RSC for short. People
here seem to be really keen on all sorts of abbreviations and acronyms and let us not start with the puns
in newspaper headlines. The building of RSC does not
look particularly fancy, it is actually a far cry from Estonia or even Drama Theater in Tallinn. RST also stages
Shakespeare only as far as I know, and I am glad that
at that time, it was a comedy. I can remember a positively challenging but sometimes tedious reading of
Shakespeare’s tragedies in high school and as part of
a couple of modules in undergrad.
Shakespeare’s works have been made into operas and
ballet adaptations, too, but if staged in the old-fashioned
way, they are almost always very heavily decorated and
grandiose spectacles. In light of that, much to my surprise, the three-hour play was easily followable, witty,
and futuristic. LED-lights, rap battles, peculiar costumes;
it was all there. Even some of the genders of the original cast had been changed. The comedy was therefore
engaging yet baffling. I must have sat the first hour

Typical street view complete with a building
mimicking the Tudor style, postbox, and telephone box
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or so staring at the stage wondering what was going on. But this is not a criticism, the songs were
performed in a stellar way and the actors really did their best.
Yet, three hours is still tiring, even with a 20-minute break between the two acts, so I was happy to
walk around Stratford after some of our group left to run errands in different cities. This left me and a
friend. We started looking for dinner options. Unfortunately, all the places we were interested in were
booked full, which was a bit of a surprise. Surely there are other things to do on a Saturday evening!
Be that as it may, we were famished and decided to take the train back to Brum, ending up at Tim
Hortons, a Canadian fast-food chain often shortened as Tim’s or Timmies that is increasingly popular
in the UK. It reminds of McDonalds but is less focused on burgers and fries (or chips, as the English
call them), offering a wider selection of sweet pastries and donuts.
I have been to other places in England during my time here and am planning to take a closer look at
Edinburgh next fall, so hopefully, this will not be the last time you get to read about my impressions
about the UK. The list of places I would like to see around the country is getting longer each time
I meet somebody new as they are keen on giving recommendations and happily share their favorite
locations.
My PhD studies are funded by Haridus- ja Teadusministeerium, Kristjan Jaak scholarship program, and
Haridus- ja Noorteamet.

Key to the punctuation exercise on p. 37
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Experienced Educator
WITH EATE FROM THE BEGINNING
AN INTERVIEW WITH MARE JÕUL

You were one of the founding members of EATE and its
Chair from 1995–1997. Who conceived the idea of EATE?
What were the greatest achievements of EATE when you
were its leader?
The idea of creating EATE came from Ülle Kurm, and when
she told me about it, I felt very strongly that it was something
absolutely inevitable at that time. Ülle was its first Chair, from
1991 to 1995. EATE became a member of IATEFL, which,
thanks to the help of the British Council, gave some teachers a chance to attend its annual conferences in Britain. By
1995 Estonia had got over the major economic difficulties, so
we were able to arrange trips to Britain for larger groups of
teachers – it was a dream come true. We made our first trips
by bus. We also carried on the tradition of summer seminars,
which had started earlier. In the first years they took place
at Särevere; now the venue has been Pärnu for many years
already. It was easy to think of new things to do, because the
world had opened up for us and nothing seemed impossible.
The British Council offered EATE financial support, provided
our seminars with lecturers, and supported us through thick
and thin. Without them we couldn’t have done anything.
What are your most vivid memories from the time of your university studies? Which of your
lecturers and fellow students do you remember best?
I started my studies at the University of Tartu in 1966. My first memories are connected with student
life in general: living in a hostel, working on collective and state farms in autumn, university student
days, student parties. To start with, my first hostel room was in the oldest hostel, Tiigi 78/80. The
room was called B-klubi, it was in the cellar, and there were 40 first-year students living in it, most of
them from the Faculty of History and Philology. Luckily, we lived there only for a couple of months,
then we were given other rooms with fewer roommates. In 1968, the Prague Spring events influenced
student days in Tartu in November. We marched with torches, carrying slogans like Jänkid, kaduge
Peipsi taha! As far as I know, the consequences for students were not very serious, though.
We had a number of distinguished lecturers, Paul Ariste, Richard Kleis, Villem Alttoa, to name just a
few. But our most beloved lecturers were Arthur Robert Hone and Oleg Mutt. Probably for all of us,
ARH was the very first native speaker we had ever met. His lectures on English literature began in
the first year. It was the first time for us to take notes in English, so we were helpless and desperate.
When he saw that we couldn’t follow him anymore, he usually made a pause, trying to encourage
and comfort us by telling a joke or singing a song. He was much loved and deeply admired by all
his students, so it was only natural that some years after his death, his former students pooled money,
and a tombstone was put up on his grave at Raadi cemetery.
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You have been teaching mostly adults, have you ever worked at school?
Yes, I have. I graduated from the University of Tartu in 1971 and was appointed to work at Põlva
Secondary School. I was young and inexperienced, so I had to learn a lot how to be a good teacher.
Luckily, I had very good colleagues. There were about 3–4 teachers of English and a teacher of
German, all more experienced than me. We became good friends and had a lot of fun. I will always
remember these eight years in Põlva as the best years of my life. My husband and I stayed in Põlva
till 1979. By that time my husband’s parents had passed away and our son was to start school, so
we came back to Tartu.
What did you like most about teaching at school?
When I started working at Põlva Secondary School in 1971, I experienced for the first time this wonderful feeling of getting energy from students. The energy flow was especially intense from adolescents,
but also from young adults. However, this only happens, when the teacher has prepared the class
well, the students are eager to learn, and the atmosphere is friendly and relaxed.
What are the main changes in language learning nowadays compared to the times when you
started teaching in a language teaching firm?
The first language teaching school I worked for was Tartu Municipal Language School. I started working there in 1979. It was the time of stagnation; people had practically no chance to speak a foreign
language outside the classroom. Our students were mostly university students and lecturers, who
needed foreign languages for their academic studies and scientific career, plus some non-academic
people, who were interested in learning languages for their personal reasons. The number of students
was more or less stable from year to year. In the mid-80s, when Gorbachev started perestroika, interest in foreign language learning skyrocketed, suddenly everybody wanted to learn English, language
teaching firms could not cope with the crowds of applicants. I don’t know about schools, but I think
the motivation of students rose there, too.
Nowadays, language teaching firms have lost their popularity, and when I talk to my colleagues who
work at school, I understand that quite a few students are not motivated to learn anything, foreign
languages not being an exception. It is sad, and I don’t think teachers are to blame for that. On the
other hand, language learning has never before been as easy and interesting as now, with all the
newest methodologies, materials, highly qualified teachers and native speaker contacts to communicate
with in every corner of the world.
You participated at the start of the start of the first private language teaching companies, e.g.,
Dialoog. What do you remember about that?
I began working for Dialoog in the late 1980s, when people began to take an active interest in learning
foreign languages. At that time, I was working in Tartu Municipal Language School, where we, like
all other foreign language teachers in Estonia, still used the grammar-translation method, which was
used to teach us at school and at university. Dialoog used a new method, suggestopedia, developed
by the Bulgarian psychotherapist Georgi Lozanov. For most of the teachers, including me, it was the
first contact with communicative approach to language teaching. The atmosphere was relaxed, the students and the teacher sat in comfortable armchairs. The new material was introduced by listening and
repeating after the tape, then practised through song, drama, and games. A class lasted four academic
hours with a short break for tea, coffee, and some snacks. Groups usually had three classes a week,
but one year in June (don’t ask me what year!) I had a group that met every day, except Sunday. By
the time the course ended, I was absolutely knackered! We had a great bunch of teachers – Maret
Ahonen, Kaie Kork, Ilmar Anvelt, Hans Künka, some others – and we co-operated in every possible
way. We visited each other’s classes, often met on Sundays to create necessary teaching materials and
were always ready to support each other.
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You are the author of several textbooks. What are your memories about writing them?
When Ülle Kurm invited me to write textbooks (I Love English) with her, she first asked me to write
one unit as a sample. I don’t remember what the topic was, but I was very excited, got up at 5 a.m.,
and started thinking about how to begin, what to say, etc. I know I’m taking the risk of becoming
a laughingstock, but never before had I experienced that it was really possible to conceive ideas in
your mind as a result of just thinking intensely for a long time. Later it became a habit, something
that was taken for granted, but I’ll never forget that first experience.
How did writing textbooks influence your own teaching?
There is a saying that I really believe in: Learning to write means learning to think more clearly. Writing
textbooks made me think more thoroughly about all aspects of the English language and also about
teaching. Although I wrote textbooks for young students while I was teaching adults, I reviewed my
teaching practice from a different angle and made some changes. In addition to that, I had a good
chance to test some ideas on my students before using them in I Love English. For example, a new
type of exercise, Find, write and learn, worked well with adult students and, as teachers have told Ülle
and me, their students also like these exercises.
Finnish schools use predominantly English course books written by local authors. Do you think
Estonia should apply a similar policy? What are, in your opinion, the advantages of a textbook
written by a local author over the international ones? What, in your opinion, should the proportion be between original Estonian and imported textbooks at our schools?
First, local authors understand how their mother tongue and English influence each other, what grammatical or lexical mistakes students are more likely to make, e.g., Estonians often use bring examples
pro give examples. Second, for obvious reasons international textbooks cannot include translation
exercises. We have stopped using the grammar-translation method, but in my opinion, both written
and oral translation from the mother tongue into the target language is a necessary tool in language
learning. It helps practise new vocabulary and draw attention to frequent mistakes made due to the
influence of the mother tongue. There is also the aspect of introducing local culture which definitely
needs specific vocabulary that you cannot find in international textbooks.
As to the proportion of Estonian and imported textbooks, in my opinion younger students would
benefit more from Estonian textbooks whereas in gymnasium imported textbooks would be more
appropriate. That does not mean that imported textbooks are not recommended for junior classes.
What kind of advice would you give to young teachers today?
Young teachers today find themselves in a very different situation as compared with the 1970s when
I started my teaching career. There were no typewriters – well, there were, but teachers couldn’t
afford them, no workbooks, to say nothing of computers, so we made handwritten carbon copies to
produce practice material and tests. I admire the teachers of today, who are able to teach online and
are experts of IT. I don’t think I am qualified enough to give them any advice. There is one thing,
though, that I would like to say. When your students ask you something that you don’t know, the
best thing to do is to give an honest answer that you don’t know but you’ll find it out and tell them
next time. Students, young or old, will understand immediately when their teacher is trying to conceal
their ignorance with a lie or half-truth.
Mare Jõul was interviewed by EATE Committee members
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In Memoriam
REET SOOL
1 December 1951 - 30 December 2021

Reet Sool, an erudite literary scholar and talented poet
writing in both Estonian and English, appreciated and
beloved Associate Professor of the University of Tartu,
left us before the beginning of the New Year.
She was born in Pärnu and completed Pärnu Secondary
School No 1, but for years her life was connected with
Tartu and the University of Tartu, which she entered in
1976 to study English language and literature. Postgraduate studies followed, which ended with the defence
of the Candidate’s thesis Сатирические тенденции в
американском романе 60–70 годов ХХ века (Satirical
Tendencies in American Novel in the 1960s–1970s) in
Moscow.
After graduation, she remained working at the university, initially at the Department of Foreign Languages
and, thereafter, at the Department of English Studies
until retirement in 2015. Reet Sool upgraded her education in Canadian literature at the University
of Toronto and received a stipend of the Irish embassy for developing a course of Irish literature, for
which she collected material at Queen’s University in Belfast. For research of American literature, she
received stipends from the US embassy for work at the University of Michingan and at the University
of California, Berkeley. She was a founding member of both the Estonian and International Comparative Literature Associations, founding member of the Baltic Centre for North-American Studies and
the Estonian Centre for British Studies, founding member and president of the Estonian Association
for Canadian Studies.
In 1994, the emigre Estonian community awarded Reet Sool the Henrik Visnapuu Literature Prize
for popularising Visnapuu’s poetry and translating it into English. She had been dealing with this
theme under Soviet censorship already when Visnapuu’s poems created in exile were not accessible
for public use.
Reet made her debut in poetry with the collection Jahe kuu in 1997 when she was already a mature
poet. Two other collections followed – Murdub äär / River Runs (2001) and Õrn Morpheus / Sweet
Morpheus (2007). These contain poems in both Estonian and English.
Jonathan Fairbanks, Professor of Humanities at Clarkson University (USA) writes in his afterword to
Sweet Morpheus:
Professor Sool has an intense sense of the ephemeral, of sadness and of loss. Her poems tell us not of
gaining but of losing. She sees life as a receding tide, as in living we are but dying, though this is not
one of her themes. One would think that such an intonation and mood would be off-putting. Oddly, it is
magnetic because one feels she faces the gray without shrinking. There is courage in her poetry.
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Happy memories and beautiful poems remain. The following poem, which has not been published
before, was inspired by a real-life event that happened during her stay in Belfast.
BELFAST – LIGHT PURPLE
Belfast is a sad city
it shuts its eyes and windows
with ugly iron shutters
and bars
at night
streets are empty
only sadness roams there
but at homes
in West Belfast
fires are lit
and people who love each other
sit there
sipping tea
there lives the man
the cobbler
who
took me to a cheap shoestore
when I’d broken my
heel
(and heart)
he took me there in his rundown car
and said
you take care
I did
(I’d hobbled to see The Titanic first
sat alone there
with three girls
playing truant
probably
as I was
in a way)
it is a sad city in many ways
but it’s green
oh so green
(in various degrees)
and when spring comes
(or was it autumn)
the hills round it
among which it nestles
will turn
light purple
with heather
(or love)
or mist
and then
it is even sadder
and even prettier

On 14 June 2022, a Literary Tuesday in memory of Reet
Sool was held at Tartu Literature House. Poems were
read in Estonian and English; presentations about Reet
Sool’s life and work were made by Kersti Unt, Marja Unt,
Eva Rein and Ilmar Anvelt.
Photos by Ilmar Anvelt

Tartu, June 15, 2003, at 9.45 a.m.
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BLOOMSDAY 2022
Bloomsday, named after the protagonist of James Joyce’s novel Ulysses, is celebrated on 16 June
each year, to commemorate the day on which the action of the book took place in 1904. This year,
the day was of particular significance, as 100 years passed from the first publication of the novel.
The College of Foreign Languages and Cultures at the University of Tartu marked Bloomsday with
reading of excerpts from Ulysses in eighteen languages. The reading started with an episode of Paul-Eerik Rummo’s translation into Estonian, the work on which is still in progress. The onlookers could
enjoy excellent acting by several of their colleagues. The Irish embassy provided snacks and drinks
and arranged a small exhibition in the foyer of the college.
Photos by Ilmar Anvelt
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On 10 July 2022, the Department of English Studies
of the University of Tartu organised a trip to Elva to
view Johannes Silvet’s house and his grave and take
a short hike in the forest.

At J. Silvet’s house

Start at Elva railway station

In the cemetery

Photos by Jane Klavan and Ilmar Anvelt

Ilmar Anvelt giving explanations on
J. Silvet’s grave

Hike in the forest

Picnic

Waiting for the train to travel back to Tartu
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